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1. introduction
The 2006/07 Annual Report of HMCI is the first since Ofsted’s remit was enlarged in April 2007 to embrace inspections previously carried out by the Adult Learning Inspectorate, the Commission for Social Care Inspection, and Her Majesty’s Inspectorate of Court Administration.  It includes material drawing on inspection evidence by these former agencies for the first part of 2006/07, as well as from the former Ofsted over the whole year.
The first section reports on the range of separate sectors or phases: 
· Quality and standards in care, early education, schools, colleges, adult learning and skills and children’s services; 

The second section is a Thematic section and provides cross-sector or cross-phase reports on: 

· Improving life chances: narrowing the gap; 

· A sense of identity: growing up in 21st century England;
· Working lives: developing skills for employment.
The Report is published electronically on the Ofsted website, and is also available in print.  This DSS summary is confined to the Report’s overall Key Findings, and to the Overview statements for each theme from the Thematic section.
2. key findings
· Across the range of Ofsted’s inspection remit, inspection evidence shows a broadly positive picture; the work of the great majority of providers is at least satisfactory, and some of it is good or outstanding.  

· There is much to be done if the workforce in this country is to be equipped with the skills necessary to enable it to compete successfully in the global economy during the 21st century.  Nevertheless, inspection shows that colleges of further education are rising to the challenge and the adult skills sector is increasingly engaged with employers and in broadening the range of opportunities for learners.  

· In seven in 10 early years settings inspected, children are enjoying what they do as well as achieving well.  In a large majority of schools, effective care and support are mirrored by good or outstanding personal development on the part of pupils.  In many colleges there is a high quality of personal support for learners, while the adult learning sector provides a second chance for many to re-engage in education and training in ways which meet their personal needs and circumstances.  

· From childcare to the adult skills sector, inspection shows that the gap between the advantaged majority and the least advantaged can be reduced by good and outstanding provision in which staff and learners alike are committed to high levels of achievement and believe that they can be reached.  

· In other provision, the progress of learners across the age range is hindered by poor basic skills in literacy and numeracy, and by inadequate provision to improve them.  

· While there is much good work in the social care and educational sectors in enabling children in public care to succeed, overall not enough is being done to raise their achievement and aspirations; the gap between the outcomes for them and for other learners is too great.  

· Too often in schools, the planning of the curriculum does not make the coherent links between studies in different areas that would enable pupils to develop a secure sense of personal, national and cultural identity.  

· The proportion of inadequate provision, especially in secondary schools and pupil referral units, is a continuing cause for concern.  

· 85% of childcare settings which were previously inadequate and were reinspected in 2006/07 are now satisfactory or better.  

· 92% of schools made subject to a notice to improve in 2005/06 and reinspected in 2006/07 are now satisfactory or better.  

· Improvement in provision is evident across childcare, education and adult skills.  Where specific weaknesses have been highlighted by inspection, improvement has followed in: measures to ensure child safety; partnership with parents; leadership and governance; self-evaluation; and assessment and planning of learning.  
Good or outstanding provision is found in:

· 58% of childcare

· 61% of primary schools

· 51% of secondary schools

· 61% of colleges

· 54% of children’s homes (of 347 children’s homes fully inspected since April 2007)

· 78% of children’s services provided by local authorities

Inadequate provision is found in:

· 4% of childcare

· 5% of primary schools

· 10% of secondary schools

· 3% of colleges

· 16% of children’s homes (of 347 children’s homes fully inspected since April 2007)
· 2% of children’s services provided by local authorities

3. thematic section overviews

Improving life chances: narrowing the gap

· Too often children and young people from deprived backgrounds, or who are disadvantaged in other ways, experience poorer provision and make less progress than their peers.  

· While much remains to be done, inspections in 2006/07 identified good practice among a range of providers in enabling potentially vulnerable groups of learners to succeed.  

· There was a trend of improvement in planning and collaboration by local children’s services but still insufficient impact on outcomes for disadvantaged young people.  

· At different levels within the education service, low attainment in basic skills, particularly in literacy, hindered the progress and prospects of learners.  In secondary schools, the quality of intervention to help pupils with poor literacy skills was too inconsistent.  

· With the support of the London Challenge programme, there was significant improvement in pupils’ achievement in a number of London schools with a history of poor performance.  

· The unacceptable gap between the standards achieved by looked after children and their peers continued; it was reflected in the poorer career opportunities and life chances of this group of young people.  

· Poor attendance hindered the learning of too many pupils.  There was a clear link between low attendance and deprivation, but also between attendance and the quality of education.  Attendance was highest in schools in which the teaching was most effective.  

· An Ofsted survey found that pupils of Black Caribbean and mixed White/Black Caribbean heritage were excluded in disproportionate numbers.  

· Too often, the provision in pupil referral units for permanently excluded and other pupils was inadequate.  Successful pupil referral units focused on pupils’ academic and personal development and on enabling them to make a successful transition to the next stage of their lives.  

· Provision and outcomes for young people in secure accommodation were too inconsistent in enabling them to acquire the skills necessary for progress to further education or employment.  

· There were examples of good practice in colleges in supporting literacy, numeracy and English for speakers of other languages, enabling young people and adults who had previously failed in school to succeed.  
A sense of identity: growing up in 21st century England

· In effective early years settings, young children were developing well their understanding of the world and of their own and others’ cultural traditions.  

· Inspection of primary and secondary schools in 2006/07 found many examples of subject teaching and other activities which contributed positively to pupils’ sense of personal, cultural and national identity, as well as to their understanding of local and wider issues.  Except in the best schools, however, a coherent whole-school approach was generally lacking.  

· Citizenship education in secondary schools showed further slow improvement, but continuing weaknesses included neglect of questions of national and regional identity and diversity, as well as failure to engage pupils well enough with important issues of the day.  

· The quality of personal, social and health education has improved, but a lack of understanding of pupils’ needs remains a problem in key areas such as education about drugs, sex and relationships.  

· In history, concentration on only a few topics in depth contributed to pupils’ weak appreciation of chronology and to a lack of understanding of the factors and events that have shaped present-day Britain.  
· In geography, important global and environmental concerns were generally not identified clearly enough.  

· At best, religious education contributed powerfully to pupils’ personal and moral development, but, particularly in secondary schools, pupils were not learning enough about the challenges and controversy associated with religion in the modern world.  

· In a survey of the views of 20,000 pupils, the majority believed that it was easy for them to make a difference to the way in which things were run in school.  In the best examples, there were opportunities for them to be involved in the making and implementation of school policies.  However, their involvement in activities in the wider community was less common.  

· Local authorities and their partners were committed to listening to children’s and young people’s views and involving them in decision-making about services, with youth teams in particular working hard to achieve this.  Survey evidence of their views gave a generally positive account of what young people think about local services.  
Working lives: developing skills for employment
· The commitment of providers to improving work-related learning and skills was evident in inspections of the different sectors in 2006/07, but their capacity to contribute to the transformation needed varied considerably, and the quality of provision was too often inconsistent.  
· Work-related and enterprise learning in the secondary school curriculum was of mixed quality.  There was a rise in the proportion of schools in which it was judged to be good or better and a positive response from pupils, but provision was inadequate in one in five schools.  The extent to which work-related skills were developed in different subjects was uneven.  
· Poor basic skills limited the achievement of too many learners at different stages.  Weaknesses in literacy and numeracy hindered progress, and support to improve these skills was of variable quality.  
· Many areas had effective 14–19 partnerships, which were able to provide an increasing range of vocational programmes.  However, improvement was still needed in educational and training opportunities for young people in the 14–19 age range.  Some inadequacies remained, notably in provision for young people with complex or severe learning difficulties and for those who fail to see continuing education and training as worthwhile.  
· Although at an early stage in schools, work-related learning was well established in post-16 provision and its quality continued to improve, with nearly 95% of the providers inspected in 2006/07 judged satisfactory or better.  
· There was continued improvement in the Young Apprenticeship Programme, with pupils’ personal development, behaviour and motivation being clear strengths.  
· The quality of provision for adult work-based learning was again better, but success rates remained too low and the availability and quality of literacy and numeracy support were too variable.  
· Employers were too often not involved effectively in learning programmes because of their limited understanding of the qualifications framework and their lack of participation in reviews of learners’ progress through the programmes.  
· As a result of Train to Gain there was a substantial increase in the numbers of employers offering work-based learning.  Achievement was good but there was often too much emphasis on the quickest routes to qualifications and not enough formal training was offered.  
· Initiatives aimed at re-engaging the long-term unemployed and others who are disadvantaged had mixed success, with Employment Zones proving successful, Workstep provision improving and Prime Contract provision, which is in its early stages, still requiring development.  
· Prison programmes to prepare offenders in making the transition to employment showed some good practice but their management was fragmented and they were often not well enough matched to specific needs.  
· Post-16 vocational and work-based learning is increasingly complex; its management needs clarity of purpose, sound planning and effective communication.  The provision inspected during 2006/07 still lacked coherence in some respects. 
The full Report can be viewed/downloaded at:

http://live.ofsted.gov.uk/publications/annualreport0607/
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