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1. introduction
This report by the Teaching and Learning Review Group to the Secretary of State presents a vision for personalised teaching and learning in 2020.  It summarises the current situation in schools and makes recommendations on what needs to happen in order to help deliver that vision.  The Group’s Terms of Reference were: ‘to present to the Secretary of State a vision for personalised teaching and learning in 2020 which enables every child to achieve higher standards; and to make recommendations which would support delivery of that vision’.
The report is a significant document in the context of the continuing formation of national education policy, and is the first to be published by the DfES offering a developed discussion of personalised teaching and learning against the backdrops of other policies and initiatives such as Every Child Matters, of the system-wide focus on achievement for all, and of demographic, social, technological, economic and environmental trends driving change in the foreseeable future.  
2. the report: an outline
The Report is in six parts:
Part 1
Teaching and Learning in 2020

· the context; 
· defining personalised learning and teaching; 
· key drivers of change; 
· significant challenges for education; 

· recent developments and responses that have contributed to creating a climate in which personalisation can take place.
Part 2
Realising the vision – designing a new school experience

· strengthening the relationship between teaching and learning through a variety of strategies promoting high quality teaching; 
· tackling the ‘gender gap’; 
· building on assessment for learning practices; 
· addressing ways in which the National Curriculum and its associated summative assessment regimes should be revised in response to personalised learning; 
· more creatively exploiting existing curriculum flexibilities; 
· pupils taking ownership of their learning, and, especially, ensuring that the development of skills and attitudes for learning ‘are as much the hard currency of learning as, say, knowledge of subject content’;
· developing a sophisticated language with which to talk explicitly about learning and how it can be explored and improved;

· establishing/developing the role of ‘learning guide’ in all secondary schools and integrating ‘learning how to learn’ into the curriculum;

· engaging parents and carers in their children’s education;

· designing schools and learning spaces which support new models of learning and teaching, and encouraging creative thinking about the use of existing physical spaces;

· using new technologies to inform learning and teaching and fulfil commitments to personalising learning.

Part 3
The learning profession leading change

· leading change: ‘at present, there is no developed understanding about the particular demands that personalising learning places on leaders…. A strong model for knowledge capture and for using it in professional development will be key to helping school leaders to gain the necessary skills’;

· the skills that are particularly important in personalising learning, with the Training and Development Agency confirming the skills for personalising learning as fundamental to initial teacher training; and promoting the engagement of all schools in a reformed programme of CPD focused as a priority on assessment for learning;

· adopting a new model of practice-based CPD based on identified features of high quality CPD, for embedding assessment for learning and to apply to other practices outlined in Part 2 such as strategies embedding learning how to learn;

· a strategy for systemic innovation: ‘There is no obvious system for innovation in learning and teaching to direct the complex processes of knowledge creation, capture and transfer.  Yet, such a system is needed to secure the widespread adoption of improved pedagogy between now and 2020’.
· Priorities for action, requiring government leadership:
-  to find better ways of determining priorities for development and research in learning and teaching and of constructing programmes of work to provide value for money;
-  to establish a better balance between the contributions of professional researchers and practising teachers in shaping and participating in such programmes;
-  to find better methods of knowledge capture so that all parties gain ready access to the current innovation in schools, which is substantial, and likely to increase;
-  to develop more robust means of distinguishing effective new practice from fads and fashions and of scrutinising research to identify the most worthwhile outputs;
-  to realise the potential of networks among schools and teachers to support true knowledge transfer – which is not the same as ‘sharing good practice’.
Part 4 
Closing the gap – a system-wide focus on achievement for all

· ensuring a strong focus on progress for all pupils;

· establishing an entitlement to personalising learning.

Part 5
Conclusion

· a strategic and practical approach to achieving the vision for personalising learning in 2020;

· recommendations for action targeted at schools, but focused strongly on the actions local government, national government and its agencies should take;

· recommendations for personalising learning designed to develop a national culture for improving learning.

Part 6
Summary of recommendations

This section collates all 29 formal recommendations made in the different Parts of the Report.

The full Report can be viewed/downloaded at: 

http://www.teachernet.gov.uk/educationoverview/briefing/currentstrategy/whitepaper2005/teachingandlearning2020/
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